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A b s t r a c t 
My Integrative Service Project (ISP) is to provide a service to a community center such as the 
Children 's Center where I have volunteered in the past. The service project will be related to my 
Psychology Major with an emphasis on Child Development. For my project I created an 
informational module in the form of power points, which are used in courses to promote social 
and emotional development of infants and young children for the pre-school teachers in the 
community. The teaching handouts are for pre-school teachers wanting to continue their 
education in Social and Emotional Development for children. These handouts will inform the 
teachers of the different childhood disorders, intellectual developmental delays, and learning 
disabilities they may encounter in their classroom. The handout/ modules will provide 
information about different treatments including behavior modifications, and cognitive therapies 
through classroom strategies. The handout modules are strictly intended for background 
knowledge for the teachers; these resources are to help provide them with essential information 
so they will have positive interactions with the children. The handout modules would provide an 
overall general understanding of children with special needs. 
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Review of L i t e r a t u r e 
Early identification of social and emotional problems in young children is critical for 
improving development outcomes. Once established the emotional and social problems remain 
stable and highly resistant to change (Sprague & Walker, 1995). When infants and young 
children are demonstrating behavior disorders they are at high risk for developing persistent 
psychiatric, academic and social impairments in adolescence and young adulthood. Particularly 
concerning, is the increase rate of serious crimes committed by children with a history of social 
and emotional disturbance (Yoshikawa, 1994). Prevention and early intervention activities 
supporting social and emotional competence are critical for improving outcomes for our 
youngest and most vulnerable children. Research suggests that positive care giving responses 
and a supportive social environment can substantially improve developmental outcome in young 
children (Shore, 1997). 
It is vital to have interventions established for infants and young children that show signs 
of social and emotional behavioral problems. Unfortunately, it is extremely difficult for parents 
to get a diagnosis from a Psychologist or Psychiatrist for their child in a timely matter. The 
diagnosis of a young child with a behavioral problem can be very expensive and t ime 
consuming. Most parents do not have many resources to obtain proper help for their child. It is 
important for Pre-school teachers to be informed and able to recognize behavioral problems in 
young children. It would be particularly helpful for children and their families if teachers could 
provide classroom setting strategies for decreasing and preventing challenging behavior in young 
children. Regrettably, many early educators report feeling ill equipped to meet the needs of 
children with challenging behavior and were frustrated in their attempts to develop safe and 
nurturing classroom environments (Dodge, 2002). These teachers spend much of their t ime 
i 
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addressing the behavioral problems in children, leaving little t ime to support the development 
and learning of the other children. It is evident the pre-school and middle school teachers need an 
effective training in their approach to addressing behavior problems in young children. 
Information should be available to teachers about how to focus on promoting positive social and 
emotional development for each child. This information should also provide support for 
children's appropriate behavior and for preventing challenging behavior. 
P r o c e d u r e 
The Integrative Service Project (ISP) was conducted at the Children 's Center in Salt Lake 
City, under the supervision of Alda Jones. The Children 's Center provides comprehensive mental 
health care to enhance the emotional well being of infants, toddlers, preschoolers and their 
families. Each year over 1800 families come to The Children 's Center seeking help for problems 
that feel insurmountable. 
Due to the increasing amount of referrals for children exhibiting behavioral problems the 
Children 's Center decided to develop an outreach problem designed to inform pre-school 
teachers in Utah of classroom strategies to decrease and prevent challenging behavior. The 
continuing educational classes are offered to pre-schools teachers all year round. The project is 
designed to specialize in Promotion of the Social and Emotional Development of Infants and 
Young Children. The project is designed to cover: Nurturing and responsive relationships with 
caregivers and their children; also to promote positive relationships with families, children, and 
child caregivers. Second, the project will teach child caregivers to create a supportive learning 
environment for the children. High quality early childhood environments ' will promote positive 
outcomes for all children. Third, the curriculum strategies and proactive approaches will teach 
social skills that will conclude a positive outcome. Fourth, the project will have individually 
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designed interventions for children that are still exhibiting aggressive and challenging behavior. 
These assessment based interventions will result in individualized behavior supports for teachers 
and the children in the classroom. 
The project I have created will educate pre-school teachers about common childhood 
disorders. The information I have provided will allow the teacher to identify typical symptoms of 
a behavior disorder, and then use behavior modifications provided to help decrease the behavior. 
Whether or not the child has a formal diagnosis, the child caregiver 's task is to respond to the 
child 's behavior in the most supportive way possible. 
Resu l t s 
The continuing education course handouts will accommodate over 40 pre-school teachers 
a year. The information provided allowed the teachers to indentify chi ldren 's specific disorders 
and offer suggestions for responding effectively to the children with these disorders. As the pre­
school teachers learn more about the nature of each disorder, they will be on the lookout for 
symptoms, and this will allocate the teacher to work together with primary caregivers and mental 
health professionals for the best benefit of the child. 
Teachers have gained confidence and skills that will contribute to the chi ld 's improved 
emotional health and social development. Equipping the chi ld 's caregivers with knowledge about 
classroom strategies to decrease and prevent behavioral problems in the classroom has lowered 
the amount of referrals to The Children 's Center. 
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Reflection 
As I reflect back on the last four years at the University of Utah, i t ' s hard for me to 
believe how much I have accomplished. When I first was accepted at the University of Utah, I 
had a pretty narrow mindset; it was to get a degree in Business and finish as fast as possible; at 
the t ime I thought that would guarantee me a j o b after college. During my first semester at the 
University, I was invited to the "Legacy of Lowel l" banquet by a former Service-Learning 
Scholar. It was the most inspirational educational conferences I have ever attended. The former 
Service-Learning Scholars spoke about their experiences in the program and how their day to 
day lives have been impacted by their increase knowledge of community engagement. They also 
spoke about how the Bennion Center has encouraged their lifelong service and civic participation 
in community. There was one gentleman who stated, "That no matter what profession you 
choose; doctor, lawyer or pharmacist, you will have an involvement with the community, so why 
not get involved with service to help change your community for the better." The stories and the 
experiences the Scholar 's spoke about truly opened my eyes; I realized that giving service and 
learning from each experience was my calling. The very next day I handed in my application for 
the Service-Learning Scholar Program. After that, my goal in college was to expand my horizon 
and get involved with different non-profit programs that would have a direct benefit on the 
community. 
The scholar 's program has allowed me to discover my inner passion to help others 
without wanting anything in return. The program has opened my eyes to diversity, compassion, 
civic engagement and most important; teamwork. I will take with me this programs knowledge 
of my surroundings, and the ability to make a positive impact on another person 's life with 
selfless efforts. I have found a new appreciation for life and I am very thankful for the 
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opportunities the Scholar program has giving me, as well for the lifelong friends that have been 
created along the way. 
Once enrolled in the program I changed my Major to Psychology, my true fervor. For the 
past three years I have had the pleasure to work as an Occupational Therapy Assistant volunteer 
at The Children 's Center, in which we promote positive psychology to help disadvantaged 
children to become more resilient. I had a wonderful opportunity to help these children with 
behavioral problems, and have taught them how to develop skills to manage their life in a 
destructive home environment. 
As I have learned from my course work in Psychology and Child Development; behavior 
modification is vital for children at risk. Although the Children 's Center is a great pre-school for 
children with special needs, it is a small school and can only facilitate about one hundred 
children per year. Unfortunately, the center receives fifth-teen hundred referrals a year for 
children that need high quality environments to promote positive outcomes for at risk children. I 
felt my ISP should focus on pre-school teachers in the community, to help educate them with 
background knowledge in the different childhood learning disabilities and disorders. When pre­
school teachers have a better comprehension of how children with special needs learn in a 
classroom environment, it will prepare the teacher to be more engaging with the children. 
I wanted to share my favorite quote from Lowell Bennion. This quote is very significant 
and it illustrates the meaning of service. "If we thought of life as a gift, we might not demand 
nearly as much from it. And if we lived more graciously, giving of ourselves more freely to the 
well-being of others, many of our personal concerns would disappear, and life would become 
easier for all ." 
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A p p e n d i x 
9 
I N T E N S I V E 
I N D I V I D U A L I Z E D 
I N T E R V E N T I O N S 
T h e k e y i m p l i c a t i o n h e r e i s 
t h a t m o s t s o l u t i o n s t o c h a l l e n g i n g b e h a v i o r s a r e l i k e l y 
t o b e f o u n d b y e x a m i n i n g a d u l t b e h a v i o r a n d o v e r a l l 
c l a s s r o o m p r a c t i c e , n o t b y s i n g l i n g o u t i n d i v i d u a l 
c h i l d r e n f o r s p e c i a l i z e d i n t e r v e n t i o n . 
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C l a s s r o o m a n d C h i l d C a r e S e t t i n g s S t r a t e g i e s 
W h e t h e r o r n o t a c h i l d h a s a f o r m a l d i a g n o s i s , a c a r e g i v e r o r c h i l d c a r e 
w o r k e r m u s t r e s p o n d t o t h e c h i l d ' s b e h a v i o r i n t h e m o s t s u p p o r t i v e w a y 
p o s s i b l e . W o r k i n g w i t h c h i l d r e n w h o h a v e b e h a v i o r a l o r m e n t a l h e a l t h 
c h a l l e n g e s i n v o l v e s a t e a m e f f o r t . F o r t h e b e s t r e s u l t s t h e t e a m s h o u l d 
i n c l u d e a p a r t n e r s h i p b e t w e e n t h e s c h o o l , t h e f a m i l y a n d m e n t a l h e a l t h 
p r o f e s s i o n a l s . 
I n o r d e r t o c r e a t e i n d i v i d u a l i z e d c l a s s r o o m s e t t i n g s t r a t e g i e s f o r a c h i l d 
d i s p l a y i n g b e h a v i o r c h a l l e n g e s , i n f o r m a t i o n a b o u t t h e c h i l d m u s t b e 
g a t h e r e d t h r o u g h o b s e r v a t i o n , r e s e a r c h , a n d f a m i l y i n p u t . T h e n t h e t e a m 
c a n d e s i g n a n e f f e c t i v e s u p p o r t s y s t e m t a i l o r e d f o r t h a t s p e c i f i c c h i l d . A 
k e y p o i n t t o r e m e m b e r , i d e n t i f y a n d b u i l d o n t h e c h i l d ' s e x i s t i n g 
s t r e n g t h s . 
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R e g u l a t o r y D i s o r d e r s : 
H y p e r s e n s i t i v e 
T Y P I C A L S Y M P T O M S 
Overly sensitive to normal sensory stimulation 
Avoids stimulation 
Cries or has tantrums when over stimulated 
Hard to soothe irritable/ aggressive / withdrawn 
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C L A S S R O O M A N D C H I L D C A R E 
S E T T I N G S T R A T E G I E S 
O b s e r v e a n d iden t i fy t r i g g e r s : E a c h ch i ld w i t h 
h y p e r s e n s i t i v i t y is u n i q u e , s o m e m o r e s ens i t i ve 
t o l i gh t a n d o t h e r s t o s o u n d . O b s e r v e w h a t 
s e n s o r y t r i g g e r s a r e c a u s i n g the i r d i s t r e s s . A 
l o u d bel l n o i s e o r flashing l igh t s . 
M i n i m i z e t r i g g e r s t h a t c a u s e d i s t r e s s : if a ch i ld is 
d i s t r e s s e d in l a r g e g r o u p ac t iv i t ies , c r ea t e a 
s m a l l e r g r o u p o r o n e o n o n e ac t iv i t ies a t t h e 
s a m e t i m e . H e l p t h e m t a k e p a r t in r o u t i n e s , 
w i t h m o d i f i c a t i o n s . Fo r e x a m p l e , le t t h e m sit i n 
a b e a n b a g cha i r d u r i n g circle t i m e , if it h e l p s 
t h e m s t a y ca lm . O r let t h e m h o l d y o u r h a n d a s 
y o u w a l k t h r o u g h a b u s y n o i s y a r e a t o g e t h e r . 
S o m e t i m e s s e n s o r y o v e r s t i m u l a t i o n c a n b e 
c u m u l a t i v e . T h e ch i ld m a y s t a r t t h e d a y i n a 
g o o d m o o d a n d t o l e r a t e s e n s o r y i n p u t , l a t e r t h a t 
d a y t h e y r e a c h t h e l imi t of s e n s o r y i n p u t , a n d 
h a v e a m e l t d o w n o v e r s o m e t h i n g r e l a t i ve ly 
sma l l . 
St ick t o a p r e d i c t a b l e r o u t i n e w i t h s c h e d u l e d 
s e n s o r y b r e a k s if t h e ch i ld s h o w s c u m u l a t i v e 
effect of t o o m u c h s e n s o r y i n p u t . 
G i v e a w a r n i n g be fo re y o u s t a r t a t r a n s i t i o n 
p r o c e s s . Ta lk a b o u t w h a t is g o i n g to h a p p e n a n d 
h o w it wi l l b e d i f ferent . It wi l l h e l p c h i l d r e n b e 
c a l m e r if t h e y k n o w in a d v a n c e w h a t t o expec t . 
H y p o s e n s i t i v e u n d e r r e s p o n s i v e 
T Y P I C A L S Y M P T O M S 
U n r e s p o n s i v e h a r d t o e n g a g e 
S l o w m o v i n g 
P o o r b o d y a w a r e n e s s 
L i k e s i n t e n s e s t i m u l a t i o n s u c h a s j u m p i n g o r 
d e e p h u g s 
L i k e s r e p e t i t i v e p l a y 
C L A S S R O O M A N D C H I L D 
C A R E S E T T I N G S T R A T E G I E S 
E n c o u r a g e t h e ch i ld t o i n t e r ac t w i t h o t h e r s . 
M o t i v a t e t h e ch i ld t o p a r t i c i p a t e b y offer ing 
g r o s s m o t o r ac t iv i t ies w i t h s t r o n g s e n s o r y i n p u t . 
Act iv i t i es s h o u l d i n c l u d e r u n n i n g , j u m p i n g , 
c o m p l e t i n g a n obs t ac l e c o u r s e o r p u s h i n g / 
p u l l i n g h e a v y objects . 
R e m e m b e r t h a t u n d e r r e s p o n s i v e c h i l d r e n m a y 
n e e d e x t r a t i m e t o r e s p o n d . L o o k for n o n - v e r b a l 
r e s p o n s e as w e l l . 
E n c o u r a g e i n t e r a c t i o n b y f o l l o w i n g t h e c h i l d ' s 
l e a d in p l a y , e v e n w h e n it is s l o w a n d l imi t ed . 
Ta lk o u t l o u d a b o u t t h e p l a y a n d w h a t is 
h a p p e n i n g . E x a m p l e , " T h i s is so m u c h fun 
b u i l d i n g a tal l s a n d cas t le w i t h y o u " . 
P r o v i d e u n d e r - r e s p o n s i v e c h i l d r e n w i t h t h e 
e x t r a s t i m u l a t i o n t h e y n e e d to b e c o m e a le r t a n d 
i n v o l v e d . O n c e i n v o l v e d t h e y c a n b e c o m e o v e r 
s t i m u l a t e d eas i ly , so a s t h e y b e g i n r e s p o n d i n g , 
s l o w d o w n or l e s s en t h e ac t iv i ty a s n e e d e d . 
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S e n s o r y s t i m u l a t i o n s e e k i n g i m p u l s i v e 
T Y P I C A L S Y M P T O M S 
V e r y a c t i v e 
T a k e s p h y s i c a l r i s k s 
I m p u l s i v e 
P o o r a t t e n t i o n 
A l w a y s s e e k s p h y s i c a l c o n t a c t 
E a s i l y e x c i t e d 
A g g r e s s i v e 
C L A S S R O O M A N D C H I L D C A R E 
S E T T I N G S T R A T E G I E S 
P r o v i d e d e v e l o p m e n t a l l y a p p r o p r i a t e ac t iv i t ies 
t h a t offer c h i l d r e n s t i m u l a t i o n . Offer a b a l a n c e 
of g r o s s m o t o r ( c o m p l e t i n g a n obs t ac l e c o u r s e 
o r p u s h i n g / p u l l i n g h e a v y objects) a n d f ine 
m o t o r ( f inge r -pa in t ing , w a t e r p l ay ) . 
U s e f i rm t o u c h . I n s t e a d of g e n t l y b u s h i n g a 
c h i l d ' s a r m , u s e a f i rm p a t o n t h e back . 
Be p a t i e n t . R e m e m b e r t h a t t h e ch i ld is n o t 
p u r p o s e l y t r y i n g to a n n o y y o u or d i s r u p t t h e 
c l a s s r o o m se t t ing . T h e y a r e u s i n g l i m i t e d ski l ls 
t o t r y t o o r g a n i z e t h e m s e l v e s a n d t h e i r 
i n t e r a c t i o n s in r e s p o n s e t o c i r c u m s t a n c e s t h a t 
s e e m o v e r w h e l m i n g t o t h e m . 
P r o v i d e ex t r a s u p e r v i s i o n if t h e ch i ld s e e m s t o 
b e t a k i n g d a n g e r s o u s r i sks . 
P r o v i d e o p p o r t u n i t i e s t o d e v e l o p se l f - soo th ing 
ski l ls . T r y r h y t h m i c ac t iv i t ies s u c h as s w i n g i n g 
a n d r o c k i n g . 
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A n x i e t y D i s o r d e r s : 
P o s t t r a u m a t i c S t r e s s D i s o r d e r 
T Y P I C A L S Y M P T O M S C L A S S R O O M A N D C H I L D 
C A R E S E T T I N G S T R A T E G I E S 
T r a u m a e v e n t 
H a s n i g h t m a r e s / s l e e p p r o b l e m s 
E x c e s s i v e l y s p e a k s a b o u t t r a u m a 
W i t h d r a w s t h e m s e l v e s f r o m a c t i v i t i e s 
S t a r t l e s e a s i l y 
L o s e s s k i l l s 
I s a g g r e s s i v e 
H e l p t h e ch i ld feel safe. T r y n o t t o e x p o s e t h e 
ch i ld t o r e m i n d e r s of t h e t r a u m a . Iden t i fy 
t r i g g e r s a n d e l i m i n a t e t h e m f r o m t h e c h i l d ' s 
e n v i r o n m e n t a s m u c h a s pos s ib l e . F o r e x a m p l e , a 
ch i ld w h o h a s e x p e r i e n c e d a n a t u r a l d i s a s t e r 
s h o u l d n o t w a t c h t h e e v e n t r e p l a y o n t h e n e w s . 
P r o v i d e a s t ab le , p r e d i c t a b l e e n v i r o n m e n t . 
G e t t i n g b a c k i n t o a s choo l r o u t i n e c a n b e v e r y 
he lpfu l . 
P r o v i d e a n s o o t h i n g a t m o s p h e r e t h a t is n e i t h e r 
i n t e n s e n o r e m o t i o n a l l y i n t r u s i v e . D o n o t a s k 
p r o b i n g q u e s t i o n s , b u t b e a v a i l a b l e t o t a lk a n d to 
a n s w e r q u e s t i o n s a b o u t w h a t h a p p e n e d w h e n 
t h e child h a s q u e s t i o n s . 
U n d e r s t a n d a n d r e c o g n i z e t h e s y m p t o m s of 
P T S D . W h e n n e g a t i v e b e h a v i o r s occur , h e l p 
r e d i r e c t t h e ch i ld in a p o s i t i v e w a y . Be p a t i e n t 
w i t h t h e ch i ld w h o s e e m s to h a v e r e g r e s s e d after 
a t r a u m a . I n s t e a d of s a y i n g , "you d o n ' t k n o w 
h o w to t ie y o u r s h o e s a l r e a d y " . Say , " I k n o w its 
h a r d , a n d e v e r y o n e n e e d s a l i t t le ex t r a h e l p 
s o m e t i m e s . 
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S e p a r a t i o n A n x i e t y D i s o r d e r 
T Y P T P A T S Y M P T O M S C L A S S R O O M A N D C H I L D 
i n I ^ L , 1 1 V A 1 1 ^ 1 V A J C A R E S E T T I N G S T R A T E G I E S 
S t r u g g l e s a g a i n s t s e p a r a t i o n f r o m c a r e g i v e r 
C a n n o t b e s o o t h e d a f t e r c a r e g i v e r l e a v e s 
F o l l o w s c a r e g i v e r a r o u n d a l l t h e t i m e 
I s v e r y c l i n g y 
H a s s e v e r a l i n t e n s e n i g h t m a r e s 
P r o v i d e r i t u a l s a n d r o u t i n e s , th i s wi l l a l l o w t h e 
ch i ld t o feel safe a n d s e c u r e . R o u t i n e s a l l o w t h e 
ch i ld t o p r e d i c t w h a t wi l l h a p p e n n e x t a n d a l l o w 
t h e m to feel m o r e i n con t ro l . 
S u p p o r t t h e c a r e g i v e r ( p a r e n t s ) d u r i n g t h e 
t r a n s i t i o n t o schoo l o r d a y c a r e . D e v e l o p a 
r e g u l a r " g o o d - b y e " r o u t i n e . Fo r e x a m p l e , first 
t h e p a r e n t wi l l h u g t h e ch i ld t h e n say , "bye b y e " , 
w h i l e s m i l i n g a t t h e ch i ld , t h e n t h e y m i g h t say , 
" s e e y o u l a t e r " a n d l e a v e t h e r o o m . 
M a k e your se l f a v a i l a b l e b y w a l k i n g o v e r a n d 
g r e e t i n g t h e ch i ld a n d c a r e g i v e r . G e t d o w n o n 
t h e c h i l d ' s l eve l a n d w e l c o m e t h e m . I n f o r m t h e 
ch i ld of s o m e of t h e f u n ac t iv i t ies t h a t t h e y wi l l 
b e d o i n g t h a t d a y . E n c o u r a g e t h e c a r e g i v e r t o 
s t a r t t h e " g o o d - b y e " r o u t i n e . 
H e l p t h e c r y i n g , s c r e a m i n g ch i ld c o m p l e t e t h e 
t r a n s i t i o n a n d se t t le in . Ref lec t ing t h e c h i l d ' s 
fee l ings b a c k t o t h e m of ten h e l p s t h e m b e g i n t o 
r e g a i n con t ro l . F o r e x a m p l e say , " y o u m i s s y o u r 
m o m m y , a n d y o u w a n t t o g o w i t h h e r " . 
After e m p a t h i z i n g , t r y t o r e d i r e c t t h e ch i ld ' s 
a t t e n t i o n t o t he i r f avor i t e ac t iv i ty o r a n e w toy . 
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G e n e r a l i z e d A n x i e t y D i s o r d e r 
T Y P I C A L S Y M P T O M S 
W o r r i e s a l l t h e t i m e 
N e e d s a l o t o f r e a s s u r a n c e 
H a s d i f f i c u l t y s i t t i n g s t i l l 
I s e a s i l y d i s t r a c t e d 
I s v a s t l y i r r i t a b l e 
C L A S S R O O M A N D C H I L D 
C A R E S E T T I N G S T R A T E G I E S 
R e g u l a r r o u t i n e s h e l p t o r e d u c e t h e c h i l d ' s 
w o r r i e s a b o u t w h a t wi l l h a p p e n nex t . 
D e s i g n a t e a p r i m a r y " g o t o " p e r s o n for t h e chi ld . 
Th i s p e r s o n s h o u l d p r o v i d e m o s t of t h e 
i n t e r v e n t i o n s a n d a t t a c h m e n t ac t iv i t ies a n d b e 
ava i l ab l e a s t h e m a i n c o m f o r t e r . 
H e l p all t h e c h i l d r e n in t h e g r o u p r e c o g n i z e , 
labe l a n d m a n a g e a n x i o u s fee l ings . 
T e a c h r e l a x a t i o n t e c h n i q u e s s u c h t e l l ing t h e 
c h i l d r e n t o " S t o p , t a k e a d e e p b r e a t h , a n d re lax . " 
T a l k i n g a t g r o u p t i m e a b o u t h o w e v e r y o n e h a s 
w o r r i e s a n d fears . T r y m o d e l i n g a e x a m p l e b y 
s a y i n g s o m e t h i n g l ike , " Y e s t e r d a y I h e a r d l o u d 
t h u n d e r a n d it s c a r e d m e . H a s a n y o n e else e v e r 
felt s c a r e d ? " 
B r a i n s t o r m i n g w i t h t h e c h i l d r e n a b o u t d i f fe rent 
t h i n g s t h e y c a n d o t o h e l p t h e m s e l v e s w h e n t h e y 
feel w o r r i e d . Fo r e x a m p l e , " w h e n I g o t s c a r e d I 
f o u n d m y ca t a n d p e t t e d h e r . " 
U s i n g p u p p e t s w i t h s to r i e s a b o u t m a n a g i n g 
" w o r r y f ee l ings" a l so h e l p s t h e ch i ld l e a r n 
p r o b l e m - s o l v i n g ski l ls . 
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M o o d D i s o r d e r s : 
D e p r e s s i o n 
T Y P I C A L S Y M P T O M S 
F r e q u e n t s a d o r i r r i t a b l e m o o d s 
C r i e s a l o t 
U n m o t i v a t e d a n d l a c k s j o y 
L o w s e l f - e s t e e m 
T r i e d a l l t h e t i m e 
D i f f i c u l t y s l e e p i n g 
C h a n g e i n a p p e t i t e 
F r e q u e n t s t o m a c h a c h e s 
F r e q u e n t h e a d a c h e s 
A g g r e s s i v e b e h a v i o r 
C L A S S R O O M A N D C H I L D 
C A R E S E T T I N G S T R A T E G I E S 
S p e n d spec ia l t i m e w i t h t h e ch i ld t o b u i l d a 
s t r o n g safe r e l a t i o n s h i p . W a y s t o b u i l d t h e s e 
b o n d s i n c l u d e l a p r e a d i n g , h a v i n g t h e ch i ld b e 
t h e spec ia l h e l p e r w h i l e s e t t i n g u p for snack . 
H e l p c h i l d r e n l e a r n a n d t a lk a b o u t fee l ings a n d 
p e r s o n a l e x p e r i e n c e s . L i s t en t o , reflect a n d labe l 
fee l ings . Ac t iv i t i es s u c h a s h a v i n g c h i l d r e n d r a w 
p i c t u r e s of e m o t i o n s a n d iden t i fy e m o t i o n s of 
c h a r a c t e r s in b o o k s . 
C r e a t e a n e n v i r o n m e n t t h a t is safe a n d i n v i t i n g 
for s h a r i n g t h o u g h t s . It is v e r y i m p o r t a n t t o 
v a l i d a t e c h i l d r e n ' s fee l ings w h e n t h e y e x p r e s s 
t h e m . By d o i n g so y o u s e n d t h e m a m e s s a g e t h a t 
the i r e m o t i o n s a r e i m p o r t a n t . F o r e x a m p l e , w h e n 
a ch i ld e x p r e s s e s t h e y a r e a f ra id of d o g s , i n s t e a d 
of s a y i n g , " t h e r e is n o t h i n g t o b e a f ra id of" say , 
"yes, s o m e p e o p l e a r e a f ra id of d o g s t h e y d o n ' t 
k n o w . 
E n c o u r a g e t h e ch i ld t o g e t i n v o l v e d in ac t iv i t ies . 
T h e m o r e ac t ive a n d i n v o l v e d t h e ch i ld is , t h e 
b e t t e r t h e y wi l l feel. 
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